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Our Values
Allfarthing is a school where:
• Everyone feels included and respected
• Expectations are high with pride in our achievements and those of others
• Health and happiness are nurtured
• A love of learning is encouraged as we are always striving to improve

UNCRC at Allfarthing Primary School
Allfarthing is a United Nations Rights Respecting School and believes that the United Nations
Convention on the Rights of the Child (UNCRC) is central to the values and ethos of the
school. In all PSHE and cross-curricular education; an understanding of the rights of all
children, worldwide, helps to build respect in all relationships both within the school and in
the wider community.
Article 12 “Children have the right to say what they think should happen, and to have their
opinions taken into account.”
Article 14 “Children have the right to think and believe what they want, and to practise their
religion as long as they are not stopping others from enjoying their rights.”
Article 2 “The convention applies to everyone whatever their race, religion, abilities,
whatever they think or say, whatever type of family they come from.”
Article 24 ”Children have the right to good quality health care, to clean water, nutritious
food and a clean environment so they will stay healthy.”
Article 29 “Education should develop each child’s talents and personality to the full. It
should encourage children to respect their parents and their own and other cultures.”
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PERSONAL, SOCIAL, HEALTH AND ECONOMIC EDUCATION POLICY
Allfarthing Primary School delivers PSHE holistically through all aspects of school life. It is
explored through planned sequences of lessons including The PATHS Programme for
Schools, activities such as circle time, explicit teaching of behaviour for learning, assemblies
and opportunities to participate in activities within the school and wider community.
As well as covering the key skills, knowledge and understanding set out in the programme of
study, each year group will adapt their lessons to address the specific needs of their class, as
and when they arise, with a focus on developing focus areas of emotional literacy based on
an annual survey.
AIMS OF PSHE EDUCATION AT ALLFARTHING:
The school’s programme of study for PSHE links to Allfarthing’s core values, UNICEF’s Rights
Respecting School values, The PATHS Programme for Schools, the Healthy London Schools
programme and the PSHE Association’s core themes of Health and Wellbeing, Living in the
Wider World and Relationships.
The PSHE programme of study ensures that all pupils:
Allfarthing’s core values
Build and develop the key qualities and behaviours of:
 Enthusiasm
 Respect
 Courtesy
 Honesty
 Responsibility
 Consideration
 Perseverance
 Bravery.
to enable them to become effective learners and to prepare them for adult life.
Emotional Literacy (Appendix 1)
Learn to make the most of their abilities by raising self-esteem and developing awareness of
the five key dimensions of emotional literacy;
 Self-Awareness
 Self-Regulation
 Motivation
 Empathy
 Social Skills.
Health and Wellbeing
 Develop a healthy lifestyle, maintaining physical, mental and emotional health and
wellbeing
 Learn to keep safe and manage risks to physical and emotional health and well-being
and how to respond in an emergency (linked to the Heartstart programme)
 Learn strategies to help them to manage change such as puberty, transition and loss
 Know how to make informed choices about health and well-being including
recognising different influences on their behaviour and sources of help.
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Relationships
 Develop and maintain a variety of healthy relationships, within a range of
social/cultural contexts, recognising risky or negative relationships including all
forms of bullying and abuse
 Learn to recognise and manage emotions within a range of relationships
 Know how to respond to risky or negative relationships and ask for help
 Respect equality and diversity in relationships.
Living in the Wider World
 Develop respect for self and others and understand the importance of responsible
behaviours and actions
 Gain an understanding of the UNCRC and their rights, rights respecting actions and
responsibilities as members of families, other groups and ultimately as citizens
 Value different groups and communities, respecting equality and what it means to
be a productive member of a diverse community
 Understand the importance of respecting and protecting the environment
 Know how money plays an important part in people’s lives , where it comes from
and the importance of managing it effectively
 Have a basic understanding of enterprise.
Sex and Relationships
Sex and Relationships Education is taught within our PSHE curriculum with links to the
science curriculum. The objective of Sex and Relationships Education (SRE) is to help and
support young people through their physical, emotional and moral development. This will
help them to develop respect for themselves and others as they progress through their
education. As part of Sex and Relationships Education, pupils will be taught about the
importance of strong and mutually supportive relationships. The school has adopted the
well-respected Christopher Winter Project (CWP) schemes of work, lesson plans and
resources to support the delivery of Sex and Relationships Education. We regularly work
with experts from CWP to develop and improve learning across key stages 1 and 2. All
lessons and materials are appropriate to the age group for which they have been planned.
Citizenship
Citizenship is a crucial part of PSHE framework; the development of social and moral
responsibility, understanding our role as a member of a wider community, and some basic
aspects of political literacy e.g. knowing what democracy is and about the basic institutions
that support it locally and nationally and enterprise.
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Programme of Study & Curriculum Organisation
Every class has a weekly timetabled PSHE session/class assembly during which they deliver
The PATHS Programme and the Mind Up programme. Each year group to deliver RSE
curriculum using the Chris Winters Project scheme of work and resources.
The PATHS® Programme
Allfarthing Primary School is one of 17 schools across London that is currently delivering The
PATHS® Programme for Schools (UK Version). PATHS® stands for Promoting Alternative
THinking Strategies. At present, the programme is delivered in Reception, Years 1, 2 and 3. It
is delivered as part of the PSHE provision and complements the school’s ethos of inclusion
and achievement for all.
More information about The PATHS® Programme for Schools can be found
http://www.pathseducation.co.uk/what-is-paths
What is The PATHS® Programme?
The PATHS Programme was written to help primary school children develop better thinking
skills, more mature and responsible ways of behaving, emotional literacy, improved selfesteem and improved academic performance.
What are the goals of the PATHS Programme?
- Increasing children’s ability to think and solve problems for themselves
- Improving children’s understanding of themselves and others
- Helping children with emotional literacy and awareness of feelings
- Improving children’s feelings about themselves (self-esteem)
- Increasing children’s abilities to learn more effectively in the classroom environment
How will the PATHS Programme help?
The world is changing rapidly. Problem-solving, emotional understanding and knowing how
to interact well with others are increasingly important for success in today’s world. To best
prepare children for the future, social-emotional learning is an important part of the primary
school curriculum. The authors of the PATHS Programme also believe that the five goals
listed above are critical for efficient learning. When children can think independently, feel
good about themselves and act responsibly, then they are more motivated to work to their
potential.
What conceptual units does the PATHS® Programme Cover?
The PATHS® Programme for Schools (UK Version) Curriculum includes four conceptual units.
The units are:
- Emotional understanding
- Self-control
- Social problem solving
- Peer relations and self-esteem
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These units are integrated within the lessons and are covered at the appropriate
developmental level during each year.
Emotional Understanding
The lessons on emotional understanding cover approximately 25 different affective states
and are taught in a developmental hierarchy beginning with basic emotions (happy, sad,
angry, etc.) and later introducing more complex emotional states. As the ability to label
emotional states is a central focus, major emphasis is placed on encouraging such labelling
as a precursor for effective self-control and optimal problem resolution. The children are
also taught cues for the self-recognition of their own feelings and the recognition of
emotions in others, affective self-monitoring techniques, training in attributions that link
causes and emotions, perspective-taking skills in how and why to consider another’s point of
view, and information regarding how the behaviour of others can affect oneself. These
lessons include group discussions, role-playing, art activities, biographies, stories and
educational games.
Self-Control
The second unit focuses on self-control, a prerequisite for effective problem-solving. In this
section, emotions such as anger and frustration are discussed, differentiations are made
between feelings (all feelings are OK to have) and behaviours (some are OK and some are
NOT OK), and modelling and role-play are utilised to teach children new ways to recognise
and control anger. Some methods for helping children to calm down and learn better selfcontrol, the Turtle Technique, Three Steps for Calming Down and the Control Signals Poster
(CSP) are also introduced in this sub-unit..
Social Problem Solving
The third focus of the curriculum teaches interpersonal problem-solving. The skills in
emotional awareness and self-control are prerequisites for learning competent
interpersonal problem-solving, so lessons on this topic do not begin until the groundwork
has been covered by previous instruction.
Peer Relations and Self Esteem
Issues regarding friendship and peer relations are introduced throughout the PATHS®
Curriculum. This occurs both in the context of feelings (i.e., angry, shy, lonely, etc.) as well as
through role-playing and thinking about how to solve problems that arise with friends. The
issue of self-esteem is covered in a variety of ways including the regular activity of giving
compliments (The PATHS® Pupil of the Day).
Teachers also use a PSHE skills map for each of the year groups which details additional
opportunities throughout an academic year for building skills in various aspects of PSHE for
example through taking on roles and responsibilities, workshops in school from outside
visitors (eg TfL, anti- smoking and anti-graffiti teams, school nurse etc). The programme of
study and subject overview of skills is available in the curriculum section of the school
network drive. Many PSHE topics are also taught as part of cross-curricular topics. Teachers
adapt their planning to take into account the specific social and emotional aspects of
learning relevant to the needs of their class. These needs are identified and tracked on the
school’s Emotional Literacy tracking record.
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MindUP
MindUP is a teaching and learning framework within a whole school approach that
promotes a way of being. MindUP is grounded in neuroscience, activated by mindful
awareness, inspired by positive psychology and a catalyst for social emotional learning.
MindUP is composed of a framework of 15 lessons taught throughout the school year.
Students learn about the neuroscience of their brain, how to self-regulate their behaviour
and mindfully engage in focused concentration required for academic success.
There are 15 lessons in total, spread out across 4 units:
Unit 1: Neuroscience: Lessons 1-3
Unit 2: Mindful Awareness (Mindful Senses) : Lessons 4-9
Unit 3: It’s all About Attitude: Lessons 10-12
Unit 4: Taking Action Mindfully: Lessons 13-15
PSHE will also be addressed on a daily basis as questions and incidents arise. At times,
teachers may choose to hold an additional circle-time session in response to a particular
event or issue. Where a specific need is identified, additional input may also be provided by
the Place2Be team leader working alongside the class teacher.
Assessment and Record Keeping
The class teacher keeps a PSHE scrapbook, which charts the children’s learning though the
year. This is shared termly in phase and staff meetings and is passed on to their next
teacher.
Teaching and Learning Strategies
Teaching should be explicit, providing imaginative and stimulating opportunities to take
some control over their learning and take account of their own and each other’s
experiences. It should be skilfully designed to match the full range of pupils’ needs, interests
and aspirations and to ensure highly effective continuity and progression in their learning
across all key stages.
A range of teaching and learning strategies is used (see also Appendix 2):







During timetabled PSHE time, an emphasis is placed on active learning through
discussions, circle time, investigations, role-play activities, puppets, group work and
problem solving. The majority of these sessions are planned and resourced by the
PATHS Programme of Study.
All teachers aim to provide a safe learning environment through the establishment
of clear ground rules, made explicit to children and reinforced consistently.
Visiting speakers such as the police and health workers also contribute to the taught
curriculum.
Beyond timetabled PSHE lessons, pupils are supported in applying the skills they are
learning in real-life situations as they arise: eg resolving conflicts, working as a
group.
Children are encouraged to take part in a range of practical activities to promote
active citizenship, eg charity fund-raising, negotiating class charters with links to the
United Nations Convention for the Rights of the Child (UNCRC), recycling, school
council, prefects, buddies etc.
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Role of the PSHE Coordinator
The Coordinator will:
 Raise awareness amongst all staff of their contribution to the pupils’ PSHE
development
 Work closely with the UNRRS Coordinator to ensure a consistent approach and
maintain cross-curricular links
 Establish a shared view of best practice to which all pupils are entitled
 Lead policy development
 Work with the Senior Leadership Team to lead and implement new initiatives,
identified as being appropriate for the school
 Provide appropriate support and training for staff
 Monitor and evaluate PSHE within the school including the use of outside agencies
and pupils’ responses to their learning
 Attend LEA courses
 Order and monitor resources

Resources
Books and resources are held in each classroom and on the network drive. The PATHS
Programme of Study has provided lesson plans, resources, tracking documents, posters and
puppets (where appropriate) for each year group. Further resources are available in the
PSHE cupboard in the KS2 Hall.
Equal Opportunities (Please refer to school policy)
All children have an entitlement to access the PSHE curriculum. All children will have access
to appropriate resources within the school. These will reflect a multi-cultural society,
without stereotyping or discrimination. All children will be given the opportunity to
participate in all activities regardless of gender, race or ability.
Last Reviewed: Spring Term 2021
Related Documents:
Behaviour Policy
DfE Guidance
Healthy Schools London Standards
Practice Guidance for the EYFS
Sex and Relationships Education Policy
R.E. Policy
Anti-bullying Policy
Collective Worship Policy
PSHE POLICY
The PATHS Programme of Study
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Appendix 1
Introduction to Emotional Literacy Development
In recent years neuroscience and the discoveries that are being made about the brain and
how it works have brought a great deal of evidence demonstrating the link between the
state of a child’s brain and his or her capacity to attend, be motivated and learn well. There
are many factors at play in ‘brain preparedness’ for learning, including the presence of
appropriate nutrients, an absence of excessive stress hormones and the level of maturation
of the social and emotional centres in the brain. However there is no doubt that the
emotional state of the learner is absolutely critical for successful learning. This is the key to
‘motivation’ and its brother ‘application’. This emotional component to learning has really
come to the fore today and there is an ever increasing amount of interest in the scientific
discoveries and their implications for life long learning.
One of the key discoveries in recent years has been the recognition that it is the interactions
– the relationship – between a child and his or her main carers that forms the basis of a
healthy ‘emotional brain’. Quite literally adults can weave brains, as their interactions with
children make new neural connections happen in the child’s brain. The more positive,
emotionally warm and safe these relationships are, the more strongly the developing brain
in the child will mature.
For a child, being in a setting with an emotional climate with a richness and emotional
maturity becomes important in the task of developing a good learner. For example living in a
home where the people are self-aware, empathetic, articulate and capable of managing
their stress levels creatively, a young child will be likely to have more sophisticated levels of
social, emotional and behavioural skills than one who has had a lot of exposure to adults
who find it hard to talk about emotions and demonstrate little social empathy.
Growing up in an enhanced environment will have a lasting effect, producing stronger, more
active neural networks linking the relevant areas of the brain than if there is a less relational
environment. A youngster here may have only an ‘emerging’, or budding set of social and
emotional skills.
To really help them, these need to be identified and encouraged so that the maturation of
the appropriate areas in the brain can proceed at the best place and support the
development of other areas. Other areas of the brain that are not specifically to do with
emotional processing but which work better if the emotional areas are strong, are parts
which are involved with certain types of cognitive processing, spatial awareness, sensory
processing, memory and motor coordination. For the learning brain, the steady
development of all systems is important because of the extent to which they support one
another when it comes to directing attention and problem solving. The integration of all the
brain functioning will help them be the best learners they can be.
For many youngsters the opportunities to grow up in an emotionally literate home are not
there or they have not been able to access the support they need. There may have been a
lack or loss of warm stable relationships or a presence of emotional blocking. A youngster
may not be developing through early stages of emotional growth to reach an understanding
of their own emotions and those of others.
Nurturing a ‘healthy child’ is at the forefront of the agenda – as a government, a society, a
family and as carers working with and having responsibility for, the growth and development
of children and young people. “Being healthy means more than having nutritious food and
being free from illness” (Birth to Three Matters, DFES 2003). It’s also about growing up with
PSHE Policy

9

an emotional well-being, looking after ourselves, creating close, warm and supportive
relationships and understanding and caring for those around us. It’s about having high selfesteem and emotional resilience, valuing diversity and tolerating difference, building
confidence and developing empathy.
Young children will be noticing and handling their emotions and forming relationships in
accordance with their own very individual stage of development as well as there own levels
of emotional intelligence. Day by day youngsters will be growing in their social and
behavioural development as they meet new experiences, laying down a memory and
creating diverse and complex neural connections throughout the brain.
What they make of the new experiences and they build an emotional understanding of
themselves and the other will be unique. Where older children are able to use language to
mediate experiences and knowledge, with very young children their feelings and emotions
will be very much at a pre-verbal, experiential level.
Growth follows three developmental stages. Firstly, knowledge of our emotions, the naming
and recognition of feelings, their triggers and associated physiological changes in the body,
in ourselves and in others. Sometimes this needs to be made explicit, particularly for
youngsters with immature levels of language or poor expressive vocabulary, including for
example, those with a lack of rich language experience or a hearing impairment.
It takes time to make the connections between thoughts, feelings and actions and build up
the skills needed to develop congruence. Where an emotion dominates to an extent that it is
overwhelming and drives actions without rational thought, this is likely to impair decision
making, limiting choices and can lead to irreversible actions. An emotional hi-jack can occur
when the centres of the brain giving rise to emotion, kick into gear with automaticity and
speed that prevents appropriate or adaptive behaviour. For example we see this is adults –
the ‘red mist’ of road rage that can lead to physical aggression, or extreme anxiety that
prevents us doing well in an interview. For young children strong negative emotions such as
frustration, anger or fear can take over and interfere with cognitive learning and also their
sense of well-being.
The second developmental stage is to work towards building the skills needed in handling
and expressing emotions in an appropriate and adaptive way – the application of knowledge
learned and practiced to bring about desired goals and successful relationships. For young
children this means learning early on how to get along with others – adults and peers – to
cope with all the twists and turns of entering a larger community.
The third part of emotional literacy relates to the development of the dimension of
appropriate positive attitudes that makes its application meaningful and worthwhile. In a
closed and structured setting such as the home or pre-school the locus of control is likely to
be mainly external and behaviour supported or managed by applied consequences by adults.
Negative emotions in particular, such as fear, anger or worry may be managed by the
environmental context and close adult supervision. As youngsters grow up, the boundaries
of control become more within-child and the associated attitudes are likely to become more
personal, internal and require greater facilitation to bring about changes that are helpful to
the individual.
The focus of this Indicator is looking particularly at within-person competencies to enhance
emotional growth and self-reliance, investigating skills to be developed through facilitated
structured learning. Development that takes place in the learning context is intended to be
transferable to all other areas of family, friends and pre-school in the young child’s life.
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Relationship, Relationship and Relationship
The interactions and relationship between the significant adult and the young child they are
working with, has enormous importance. When the role becomes one not of just facilitator
but teacher and mentor then it is important to look at both key people involved in the
learning situation and see how their emotional capacities impact on their development. The
two aspects that become critical are:



The emotional capacity of the significant adult acting as teacher and mentor
The emotional maturity of the young child acting as learner

The emotional literacy of the significant adult is as important as that of the young child they
are working with. So as the adult helping the youngster to complete the indicator, take time
to examine your own levels of understanding and competence. A joint growing and learning
experience can be very advantageous.
Emotional Well-Being
Emotional literacy development is the latest vehicle that holds out hopes for helping young
children get the most out of life. Working in small groups can enable youngsters to
experience warmth and personal regard on an everyday basis. This will help them to have
sound self esteem. Emotionally literate support can enhance a feeling of being appreciated
and valued by another person. Emotionally literate group members will help one another
develop and learn about friendship, loyalty, respect and other values that are desirable in
the family and school context. Perhaps most importantly for the long term good they will
learn about tolerance and come to areal appreciation of difference as they themselves are
responded to as unique individuals. Emotional literacy is at the heart of personal well-being
as well as academic achievement and effective behaviour. More youngsters can develop
their emotional maturity in ways that will stand them in good stead through increased
achievements and personal popularity. This will impact positively on the rest of their lives.
A Definition of Emotional Literacy
Emotional Literacy is the practice of:
- noticing emotions, including early signs of feelings and sensations
- paying attention to them,
- giving them significance,
- thinking about and understanding them, and
- taking them into account and deciding how to act.
This applies both to one’s own emotional states and those of others.
It is a PRACTICE because, like reading and writing, it needs to involve action. It means that
we DO something with what we feel. Many of us know exactly what to do if we feel angry
over another person’s behaviour, but we don’t always put what we know into practice,
opting to shout back and blame the other person for being unreasonable instead.
This is not an emotionally literate response. A better response would be to express our
feelings clearly and appropriately, or perhaps decide to put our feelings to one side for a
while because it isn’t the right time or place to deal with the situation. Alternatively, we
may chose to go for a walk while we sort ourselves out. It involves conscious awareness of
our emotional state and willingness to commitment to make sense out of it before making
decisions about the actions to take. Making sense out of our own emotional states and
those of other people usually leads us to attempt to manage them well and effectively. It is
little use, for example, having clarity about our feeling of fury if we are then unable, or
unwilling, to stop ourselves hitting the next person we see!

PSHE Policy

11

The ability and commitment to being aware of the information contained within our
emotional states is extremely helpful in many areas of our lives, but particularly in selfmotivation, decision making and planning. If we know what we want, feel excited by it and
desire it, we will be motivated to stick to a plan of action and make it happen. This is
‘towards’ motivation, where the thing that we want draws us forwards like a magnet.
Similarly if we know what we don’t like we will be motivated to change the situation and get
away from it. This is ‘away from’ motivation. Both work, but only if we are aware of what
we feel and use that information to guide our actions. If we don’t know how we feel about
something we are unlikely to be able to decide what we want to do about it. Our emotional
states are the cues for what we want out of life or a situation. It is obvious that our
emotions hold a great deal of valuable information that the cognitive parts of our brain need
to have access to and use.
Because emotional literacy involves the practice of recognising and understanding other
people’s emotional states too, this means that we have to be able to ‘read’ their emotional
signals and make a good estimate about what these mean. For example, does that person’s
furrowed brow mean that they are worried… or angry…? The interpretation we place on this
body language will determine how we respond – we obviously need to get it as accurate as
possible. The more we are tuned into other people’s subtle body signals and language the
easier it is for us to work out the best way to manage our relationships with them and keep
them positive and productive.
From Emotional Literacy for Early Years by Elizabeth Morris and Caroline Scott
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